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‘Individually, we are wonderfully made.  Together, we are God’s masterpiece.’ 

 

Each member of the All Souls’ family supports each other to flourish as happy, 

confident, respectful and resilient lifelong learners, valuing and celebrating the 

diverse community we share. 

By working together, trusting in God and living out our Christian Values, 

everyone will reach their full potential and realise their dreams. 

 
Our behaviour for Learning Policy reflects the school’s Christian Anglican Values, 
is fully inclusive, reflecting the school’s SEN policy, and promotes equality of 
opportunity for all pupils and staff regardless of their sexual orientation, race 
religion or disability. 
 
We expect that our pupils to show outstanding behaviour at all times reflecting 
our school Christian Values: 
 Trust 
 Thankfulness 
 Respect 
 Forgiveness 
 Friendship 

 
And will reflect the principles of Every Child Matters 
• Be healthy 
• Stay safe 
• Enjoy and achieve in their learning 
• Make a positive contribution 
 

Rationale  

 
Good behaviour is a prerequisite to effective teaching and learning and the 
creation of a positive school ethos.  

At All Souls’ School, we value each child equally and as an individual and strive to 
provide the best education possible, within a stimulating, happy and caring 
environment, inspired by Christian faith and practice. All members of the school 
community are expected to help maintain an atmosphere conducive to learning, 
with courtesy and mutual respect, together with a willingness to show humility 
and forgiveness, as basic requirements. 



‘Be compassionate and kind to one another, forgiving each other, just as in 
Christ God forgave you’ 

(Ephesians 4:32) 

It is, therefore, worthwhile spending time setting the ground rules and asserting 
the school’s code of conduct as a prerequisite to curriculum delivery. This 
document aims to provide the framework to enable an orderly environment to 
prevail and to allow members of the school community to concentrate upon its 
chief purpose.  
It also recognises that within a climate of inclusion there will be children who 
need a personalised approach to their specific behavioural needs. In some cases 
this will mean that the sanctions, stages and rewards are not the most 
appropriate means of dealing with their behaviour and other programmes of 
intervention and support may be used in conjunction with external agencies.  
The importance of taking a multi-agency approach to behaviour management is 
central.  

Aims  

This behaviour policy should:  
 Identify the roles and responsibilities of members of the school community in 

relation to encouraging and promoting good behaviour  
 Identify the roles and responsibilities of members of the school community in 

relation to discouraging undesirable behaviour.  
  
The chief aims of our approach to behaviour are:  
 The maintenance, encouragement and promotion of good behaviour 

wherever possible  
 Raising awareness of the core Christian values and how these can be used to 

shape our ideas and help us to make ‘choices for good’. 
 The shared and agreed identification of what we consider to be unacceptable 

behaviour  
 The establishment and shared understanding of class and school rules  
 Agreed sanctions where rules are broken  
 A firm, consistent approach across the school  
 An opportunity at each stage for children to make amends and redeem 

themselves to encourage a spirit of forgiveness  
 The involvement of parents at an early stage  
 The involvement of children – encouraging children to take responsibility for 

their actions  
 The discussion with children in circle time, Philosophy for Children (P4C) and 

PHSE and Citizenship about the need for rules and the responsibilities we 
each have to one another  



 A readiness to be flexible and look for a variety of strategies in those cases 
where children cannot conform to the normally expected patterns of 
behaviour  

 The use of a multi-agency approach wherever appropriate  

Promoting Good Behaviour  

It is important that we try to remain as positive as possible at all times. We have 
a supportive school with a caring ethos. In order to make the most of this it is 
expected that there will be a number of means within the school of rewarding 
and celebrating achievement and good behaviour. These include:  

In class  

 Award of house points – weekly recognition for teams and individuals 
gaining the most  

 Additional group and class rewards decided by the class teacher in 
conjunction with the children e.g. weekly ‘Golden Time’ sessions in Key 
Stage One and Lower Key Stage 2. Technology time in Upper Key Stage 2 

 Extra privileges in class e.g. giving additional jobs or responsibilities, 
whole class reward jars, special person of the day 

 Termly Trackers taken home to parents/carers to reflect on successes and 
achievements at regular intervals throughout the year 

 Notes written in Home School Liaison book where relevant 
 Sharing and celebrating successes and achievements in and outside the 

school. where trophies and certificates received outside of school can be 
acknowledged  
 

Sharing and celebrating work assemblies  

These are an opportunity for children to share examples of their learning that 
they are proud of and talk about their achievements and interests. These take 
place at All Souls’ Church once per term for each class.  The whole school 
attends and parents, family members and friends are invited 

 

On display  

 The maintenance of wall displays demonstrating work of which children 
are proud  

 House point board in the main hall 
 Cups and trophies displayed in the main school corridor 

 

In newsletters 

 Children who are to be congratulated for achievements, competitions  



 Thinker of the week 
 House points awarded for the week 

 

Friday celebration assembly  

 Presentation of merit stickers 
 Presentation of Thinker of the Week statues 
 House points – recognition for the teams’ achievements and the 

presentation of the termly house point cup to the house captains of the 
winning team 

  

Other opportunities to celebrate include:  

 Termly ‘tea-party’ with the learning mentor – two pupils from each class 
who have demonstrated positive ‘behaviour for learning’ habits are 
selected from each class to spend an afternoon with the learning mentor – 
tea party and games 

 Musical evenings and concerts – where children can demonstrate their 
talents  

 During morning worship –The issuing of swimming certificates and other 
certificates from sporting activities  

 The announcements of the performance of sports teams in newsletters 
and assemblies  

 The school website – where achievements are announced and pupils’ 
involvement in both curricular and extra-curricular activities are 
acknowledged  

 
Rules and sanctions  

Whole school:  

It is the responsibility of all members of staff to monitor children’s adherence to 
these. There will be reminders in assembly about the rules, rewards and 
sanctions. 
 
At All Souls’ C.E. Primary School, we expect:  
 Respect  

 Support  
 Consideration  
 
To achieve these we will:  
 Be friendly and polite  

 Call people by their preferred name  
 Move around the building quietly, please walk  



 Follow directions from staff straight away  
 Look after personal and school property. 
 Be helpful to those in need  

 Keep unhelpful hands, feet, objects and comments to ourselves  
 
It is the responsibility of all members of staff to monitor children’s adherence to 
these. There will be reminders in worship about the rules, rewards and 
sanctions.  

In class  

At the beginning of the school year teachers should discuss and invite 
contributions to the school or class rules. These may include the following 
criteria:  
 Follow instructions straight away 

 Keep unhelpful hands, feet, comments and objects to yourself 
 Keep your voice quiet, unless told otherwise 
 Let others work without your interruption 
 Only use acceptable language 
 Put things away in their proper place 
 
In addition to establishing rules, each class will explore one of the core Christian 
values in depth throughout the year and will refer to this in relation to other 
topics explored (e.g. – current affairs) 
 
Sanctions 
Each class will discuss the sanctions that will occur when the rules are broken. 
Classes have their own sanctions such as loss of privileges for a limited time – 
e.g. lose five minutes of Golden Time or a Calming Chair, which allows a child to 
be removed from a situation and allowed the time to calm down. 
 
Whole school sanctions are based upon a Green/Yellow/Red Zone system. Each 
classroom has a red, yellow and green pocket system which holds a card for 
every child. The children in Foundation Stage and Key Stage One have 
photographs of themselves while the children in Key Stage Two have name cards 
that they have decorated themselves. 
Each child will start the day afresh with their card in the green pocket, regardless 
of where their card ended up the previous day. Each member of staff has a set 
of green, yellow and red spots on their ID lanyard, which they can use to issue 
warnings that correlate with the coloured pocket zones. 
When a child’s behaviour disturbs the class, they will be issued with a first yellow 
warning, if this is not effective in changing the behaviour, a second yellow 
warning will be issued. Following this the child’s card will be moved to the yellow 
pocket. If this behaviour continues the process will be repeated with red 
warnings and then the card will be moved to the red pocket. 



When a child’s card moves to the red zone their name will be recorded in the 
class Red Behaviour Book together with the reason for the entry. In addition, a 
red behaviour slip will be stuck into the child’s home/school liaison book to 
inform the parents or carers that the child has behaved inappropriately in school. 
The child will also spend a break time in the Sanction Room. 
 
There are some agreed exceptions when a child can fast track to red: 

 Biting 
 Intentional physical harm to another person 
 Using implements to cause harm – e.g. stabbing someone with a pencil 
 Inappropriate language 

 Being rude to an adult 
 Deliberate vandalism 
 Throwing furniture 
 Running out of the classroom 
 Running away from school 

 Endangering the safety of themselves or others 
 

 
The sanctions should form a pyramid  

First time – yellow warning  
             Second time – yellow warning 
                 Third time – moved to yellow  
                      Fourth time – red warning 
                           Fifth time – red warning 
                               Sixth time – moved to red 
                                    Seventh time – sent to a different classroom 
                                                             
Children should be allowed to move down the pyramid as well as up. 
Consideration should also be given to keeping children motivated and not feeling 
that ‘all is lost’.  
 
 
 
Each class has an agreed class to send children to after the behaviour has 
exceeded the red zone. The class swaps are: 
 
Class Class swap partner 

Grasshoppers Stingrays 

Ladybirds Sharks 

Bumblebees Turtles 

Caterpillars Penguins 

Dragonflies Dolphins 

Dolphins Dragonflies 



Sharks Orcas 

Stingrays Grasshoppers 

Orcas Ladybirds 

Penguins Caterpillars 

Turtles Bumblebees 

 
If they reach the ultimate class sanction they then move on the next stage:  
 
  
Referring to a Senior Member of Staff – (DHT or Key Stage Leader) 
Children who have broken the class rules on several occasions and/ or have 
broken a major rule by:  

 Being involved in systematic bullying  
 Being offensive to an adult/child or member of staff  
 Physically hurting another child intentionally  
 Fighting  

 Deliberately vandalizing school property  
 Verbal abuse including racist and sexist remarks  

 
will be referred to a senior member of staff who will record the event(s) and 
decide a fitting punishment. This might include:  

 Time out of class/ - missing a ‘treat’, withdrawal of a privilege 
 Contacting parents – phone call/letter 

 Attending sessions in The Sanction Room 
 Referral to the Headteacher  

Referral to the Headteacher  

If the senior member of staff judges it necessary, the child should be referred to 
the Headteacher. The Head will then implement the following stages:  
 
 
 

Stage 
1  

Discussion/ investigation of incidents leading up to this, 
explanation of what will happen next. Recorded in the 
Headteacher’s report book. 

Stage 
2  

Parents/carers are informed of the incident. 

Stage 
3  

Further strategies and interventions are discussed and 
a behavioural plan will be implemented. This is done 
during a meeting with the parents, child and class 
teacher and/or the Learning Mentor where possible.  



Stage 
4  

External support will be sought and agencies informed 
as appropriate - SENCO to assume responsibility for 
making arrangements with the necessary professionals. 

  
If none of these sanctions are effective and the child continues to disturb the 
education of others or if the pupil’s action(s) have an impact on the safety or 
well-being of others, then the Headteacher will begin a process of:  

 1. fixed- term exclusion  
 2. permanent exclusion  

After fixed-term exclusion, a member of the Governing Body will be involved in 
meeting with the child’s parents and Headteacher to discuss other possible 
courses of action.  

Multi-agency meetings  

Where children do reach the level of fixed-term exclusion it is likely that they fall 
into the category of having a high-level of need and should be categorised as 
SMEH (Social, Mental, Emotional Health). At this point (or before) it might be 
appropriate to call a professionals’ meeting to discuss alternative strategies 
that might be used. A Pastoral Support Programme and if necessary a Risk 
Assessment will be set up. 
The people called to this meeting should include: 

 the Headteacher or another senior member of staff   
 the class teacher 

 a TA involved with the child already in nurture or as part of SMEH 
provision or the FLO/Learning Mentor 

 a member of the relevant external agencies (social services, health 
service, educational psychologist, CAMHS)  

 a representative from the LEA/Inclusion Team to assist with the setting of 
SMART targets  

The outcome of this meeting should be discussed by the headteacher with the 
parent of the child and the child themselves. A review date should also be set.  

 

SMEH – children through the net  

In most cases, difficulties with behaviour will be dealt with by the sanctions and 
processes already described. However, in some cases the normal procedures 
used may have little effect upon the child. This might be because of other 
circumstances at home or because of medical conditions. In some cases children 
have a very low self-esteem and find it difficult to find a place for themselves 
within the normal school routines and reward/ sanction process.  



In these cases, different approaches will be necessary and ‘personalised’ 
according to the needs of the child. Options for supporting children who fall into 
this category include:  

 temporary part-time timetables as part of reintegration following an 
exclusion. These would be negotiated between parent, child and class 
teacher and are always seen as a temporary measure enabling children to 
find a positive base from which to increase their time in school  

 parents accompanying children into school – in some cases children 
may benefit from parents being involved with them on school site. Once 
more this would require negotiation and support from all parties 
concerned  

 involvement in nurture group – this is an extremely valuable on site 
resource which provides children with support and help with social skills in 
a small group. The emphasis is upon the caring and non-judgmental 
environment and making the child feel that they are part of a caring 
family.  

 adapting the curriculum – in some cases children will not be able to 
cope all day with the set curriculum. It may be that in the afternoon 
alternative arrangements are made and more practical, ‘fun’ type activities 
arranged to keep them on track. This might take the form of a rewarding 
activity for the child and a friend after a successful day. It might also 
include class rewards as peers have helped the child to remain included. 
The use of golden time is an option.  
 

 Individually adapted reward cards and stickers – some children will 
respond to individual rewards tailored to their interests and level of 
concentration. These should be negotiated between the child, class 
teachers and TAs. In some cases, parents might also be involved in 
further supporting at home.  

 Mentoring – some children will find it difficult to work with a number of 
people but may benefit from establishing particular links with one 
individual in the school who can act as a mentor. The mentor might meet 
with the child on a weekly basis to discuss progress and/ or support in or 
out of class. Where behaviour is likely to erupt, the mentor’s support 
might be requested to help talk to the child and pre-empt any further 
difficulties. The mentor should not be expected to apply any sanctions as 
this would alienate the child from them.  

 Providing responsibilities – some children in this category will benefit 
from being placed in a position of responsibility either in relation to a task 
or to a peer. Helping younger children with a task, an adult or being given 
set routines at ‘trigger’ times can increase their self-esteem and bring out 
the best in them. These should be considered as options.  

It is worth remembering that for some of these children:  



 Friendships and relationships are crucial. They may develop a particular 
rapport with any member of the school community – this should be built into 
the support for the child  

 A chaotic home life is experienced. Especially LAC children and those 
defined as ‘at risk’. Their behaviour in school might be directly linked to 
events at home and awareness of these issues (whilst acknowledging 
confidentiality) can help those supporting them to understand where their 
actions might originate from.  

 find it difficult to be praised. For some children praise is not part of their 
normal expectation and as such they can find it almost a threat. This might 
be seen where a child is close to obtaining a major reward only to ‘fail’ at the 
last moment. Quickly administered incentives very closely linked to the 
desired behaviour should be considered. It might also be appropriate to 
‘freeze’ rather than remove rewards. This can help remove the ‘self-fulfilling 
prophecy’ of constant failure.  

 actions are not easily linked with consequence – their pattern of 
behaviour may be so entrenched that they continue to repeat it even thought 
they dislike the resulting consequence.  

 feeling ‘cornered’ will result in extreme reactions  
There are no quick fixes and time and patience are needed. This can be draining 
on the staff most directly in contact with children with SMEH. They should also 
be given counselling as appropriate and provided with the opportunity to vent 
their frustrations.  
Dealing with children with SMEH is always a balance between:  
 the needs and inclusion of the individual child concerned  
 the entitlement of the class  
 the capacity of the teacher to remain calm in what can be extremely testing 

circumstances  
Where a child is ‘acting out’ a no-blame approach should be taken. Adults 
involved with the child can take extremes of behaviour as a personal attack. This 
is rarely the case. Often the child will retain little of the actual events leading up 
to the behaviour or the behaviour itself. They may not be able to explain 
themselves why they behaved as they did and can just as suddenly revert to the 
normal behaviour expected of them.  
In such cases, opportunities for the child to ‘fit back in’ should be provided whilst 
also acknowledging that follow-up action may need to be taken but when 
circumstance are more settled and the child can be encouraged to reflect on 
their behaviour. Every attempt should be made to avoid the escalation of 
problems through direct confrontation or ‘backing children into a corner’.  
Children should be encouraged to consider and discuss their own feelings and 
the feelings of others and come up with their own solutions where possible. 
Involving the child in a particular activity which invites discussion can be one way 
of calming down a situation and providing the opportunity for reflection and 
discussion.  



SMEH children can make great demands on individual members of staff. It is 
crucial that we maintain our climate of support and understanding both for the 
child and the members of staff involved with them.  

A positive environment  

Perhaps most important of all is the overall climate and ethos of our school. Our 
ethos of care, forgiveness and recognition of individual need and worth should 
be maintained.  
This can be seen through:  
 a positive climate that relies upon and promotes reward and praise rather 

than criticism and sanction  
 the example set by members of staff in their relationships and 

communications with children  
 the support and relationships that members of staff have with one another  

 the sense of Christian community within the school and that all children are 
ambassadors for us  

 interesting and well-prepared lessons that cater for individual need 
  a colourful and stimulating environment in and around the school building 
 the presence of the nurture group and the use of this ethos across the school 
 varied opportunities for children with different gifts and talents to see these 

celebrate 
 a recognition that we are all different and that there is no ‘best fit’ model for 

a human  
The Success of this Policy 
The success of this policy will be judged according to:  
 the number of referrals received at report book stage and referral to the 

Headteacher 
 analysis of behavioural data using the Termly Tracker assessments 
 the anecdotal comments of the school community  

 comments from children via the School Council  
 parent and evaluations  
 
Policy Review 
This policy will be reviewed during 2019. 
Review will take place following thorough discussion and using evidence from the 
success criteria described above.  


